Congratulations

D20 Award Winners

Distinguished Research Achievement Award
Ellen Langer, PhD

Springer Early Career Achievement Award in Research
on Adult Development and Aging
Derek Isaacowitz, PhD

Retirement Research Foundation Award (Master
Mentor)
David Hultsch,PhD

Retirement Research Foundation Award (Mentor)
Wendy Rogers, PhD & Robin West, PhD (co-winners)

Margret M. Baltes Doctoral Dissertation Award in the
Psychology of Aging
Jochen Ziegelmann, PhD

Honorary Member, Division 20
John Santos, PhD

Retirement Research Foundation Completed
Research Awards

David McCabe, PhD (Postdoctoral)
Washington University

Cory Bolkan (Doctoral)
Oregon State University

Honorable Mention: Kate Fiori (Doctoral)
University of Michigan

Paul Cernin, (Master’s)
Wayne State University

Retirement Research Foundation Proposed Research
Awards

Christie Chung (Postdoctoral)
Massachusetts Institute Of Technology

Matthew Shake (Doctoral)
University of lllinois

Joe Dzierzewski (Master’s)
University of Florida

Honorable Mention: Eric Allard
Brandeis University

Melissa Wright (Undergraduate)
Fairfield University

Teaching Tips
Challenges and highlights of having older-than-
average students in an Adulthood & Aging class

Submitted by: F. Richard Ferraro, Ph.D.

When | first started teaching the Adulthood and Aging class, |
never realized what a great natural resource | have right in the
classroom: the older-than-average (OTA) student. If we assume
that the average college student is between the ages of 18-22,
OTAs can be defined as anyone in their mid-20s and beyond.
More likely, they are in their 30s, 40’s, 50’s and 60’s. My view of
such OTA'’s, however, has not always been typical of my thinking
about the OTA, however, and | have always been a little gun-shy
re: OTA’s . This reserve can be traced back to a comment an
OTA made once when | was teaching Developmental
Psychology several years ago. The topic was childbirth and as |
was going over the various stages of childbirth an OTA student
raised her hand to ask a question. In previous lectures | had
mentioned some personal information to the class (birthplace,
family photos, etc.). The question, which I can still remember so
vividly, was “If you don’t have any children how can you possibly
know what childbirth is like?” There was a brief silence (amazing
with a 200+ classroom full of students) and all eyes were fixed
on me as | fumbled for a witty response. As | usually do, my
humorous response was something like “Lady, | don’t know how
an car engine works either but | can still drive to work”. This
broke the ice, the class broke up in waves of laughter but | was
forever wondering how to deal with these OTA’s. | couldn’t very
well set an age limit for my classes (no one over 45 need not
register) or card them at the lecture hall door. And given the
sharp increase in the average age of the typical college student
in recent years, with more and more of them now considered
older than average, | realized there would be more and more of
them out there (sounds like a bad B-movie huh?). My response?
Take advantage of these people (figuratively, of course) in a way
that makes them useful and integral to my classes. Thisis
especially relevant for both my Developmental and Adulthood and
Aging classes and | now try to identify and accommodate these
individuals. Here are some tips and tried-and-true methods that
have worked for me in the past.

1. Don’'t make too much of a big deal that you have OTA'’s in

your classes (they don't like all the attention), but at the
same time don'’t ignore them either. | consciously try to
make an effort the very first class session to chat with
them, ask them questions, and make them feel
comfortable in my class. Of course, | do that with all my
students but | make an effort to make the OTAs feel
welcome.

2. Don't ask them how old they are. Rather, ask them their

date of birth. In many of my classes | ask for such
information on Day 1 and also ask hometown favorite
music, etc. Such personal information is invaluable as
the semester progresses regarding cohort effects,
generation gap issues, retirement, etc. Watch out
though. One semester | had a Vietnam Veteran in my
class and he had no qualms about showing me his battle
scars, which ran parallel to his upper thigh and buttocks!
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Pikes Peak Model Continued from p.11

Includes both didactic and clinical training, with clinical
training including some observation of the trainee/
mentee’s work (directly or through taping of sessions).

A new training council. One unexpected outcome
of the conference grew out of conference delegates’
frequent comments about their excitement in getting
together and talking about training issues. Many delegates
have been trainers in professional geropsychology for a
number of years, but remarked that the conference offered
the first opportunity to sit down and talk in some detail with
persons at other programs, at other levels of training, and
across other ways of dividing up specialties (e.g., clinical,
counseling, health psychology, neuropsychology). At the
end of the conference, this excitement merged with the
recognition that there were a number of tasks that would
need follow up work (assessment tools to evaluate
competencies; program development for post-licensure
training, and others), and the thought that it could be
strategically valuable to have an organization of training
programs that is, like other training councils, separately
incorporated and independent of APA.

Dissemination Plans

The conference delegates discussed a wide range of
possible “next steps” for this meeting. Certainly, we are
planning to publish one or more papers that summarize
the training model and conference recommendations. We
presented an overview of conference outcomes at an APA
symposium in New Orleans. As noted above, other ideas
for conference follow up included developing self-
assessment and evaluation tools for geropsychology
competencies, and possible formation of a Council of
Professional Geropsychology Training Programs. At APA in
New Orleans, the planning body affirmed its commitment
to forming the Council and is working to create the
structure for such an organization.

Reference

American Psychological Association (2004). Guidelines for
psychological practice with older adults. American
Psychologist, 59, 236-260.

Kaslow, M. J. (2004). Competencies in professional
psychology. American Psychologist, 59, 774-781.

Rodolfa. E., Bent, R., Eisman, E., Nelson, P., Rehm, L., &
Ritchie, P. (2005). A cube model for competency
development: Implications for psychology educators and
regulators. Professional Psychology: Research and
Practice, 36, 347-354.

Teaching Tips Continued fromp. 9

3. Rely on them frequently re: class discussions of
relevant topics and take advantage on what they
have to offer. | have found that many OTA’s are
not shy in the least and are often wanting to
contribute (really the anecdote above re: childbirth
stages). | have had many OTA’s come up and
disclose some pertinent information (e.g., | just
retired and know a lot about that, or | just turned
65 and can discuss how | have transitioned into
this, etc.).

4. Give them some latitude when they speak up or
ask questions in class. Many of my OTA’s have
been out of formal school for many years and may
be a bit uncomfortable about dealing with
individuals 10-30 years younger then they are (for
many it may be like having to deal with their own
children).

5. Related to #4 above, attune the class to issues
related to OTA’s in as subtle a way as possible. |
try to do this in the context of ageism. It has been
my experience that when an OTA asks a question
(and they typically sit front and center and ask a lot
of questions) the rest of the class (the more
typical college age student) usually roles their
eyes and sees their own parents in the class
rather than some other OTA. This is a relevant
issue, at least for me, as in some previous
classes mid-semester and end-of-the-semester
comments have sometimes included things
related to the output of the OTA students.
Sometimes they comments have not been terribly
nice (“Tell that old man to shut up!” or “Have that
older lady ask these stupid questions after class
or during your office hours”. Many contemporary
college students still think that only 18-22 year
olds are in the class (a good starting point re: a
discussion about ageism).

Since that initial outburst re: whether | am competent
to discuss stages of childbirth despite not having any
children, | have come to rely on the OTA student in many of
my classes, but especially Adulthood & Aging. They not
only offer a unique perspective, they bring to the class
information that no textbook can ever bring to the class. It
is inevitable that the population of OTA'’s will steadily
increase in our classes and it is now more commonplace
for a college or university to allow OTA’s in some classes
at reduced tuition charges (I have seen these for adults 60
years and older, for instance). Turn this inevitability into a
golden opportunity and watch the results. | have informally
noticed that the more | involve OTA'’s in my classes they
more non-OTA'’s perceptions and stereotypes of older
adults decreases. This is certainly good news on many
levels.

F. Richard Ferraro, Ph.D.
Dept. Psychology

University of North Dakota
Grand Forks, ND 58202-8380
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